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FORMING YOUNG LEARNERS’ COMMUNICATIVE COMPETENCE
WITH THE HELP OF SMART GADGETS

ANNOTATION

A fast pace of information technology has become the main tool of education, particularly in
the area of language acquisition and communicative competence. The essence and widely usage of
information technology is fostering communicative competence among learners, emphasizing the
role of digital tools and resources in enhancing language skills.

Through a comprehensive analysis of existing literature, this study identifies effective
strategies and methodol ogies that leverage technology to promote interactive and engaging learning
environments. The findings suggest that when effectively implemented, information technology not
only supportstraditional teaching methods but also facilitates collaborative learning, critical thinking,
and real-world communication skills essential for successin a globalized society.

Key words: communicative skills, Information technology, Smart phone apps, online
survey.

®OPMHUPOBAHUE KOMMYHUKATUBHOM KOMIETEHTHOCTH MJIAJIIUX
IKOJBbHUKOB C ITIOMOIbIO UHTEJ/VIEKTYAJIBHBIX I'A/UKETOB

AHHOTAIUA

CTpCMI/ITCJ'ILHOC pa3BUTHUC I/IH(I)OpMaI_II/IOHHLIX TEXHOJIOTHI CTaJI0 OCHOBHBIM HHCTPYMCHTOM
O6paBOBaHI/I${, 0CO0EHHO B 00J1aCTH OBJIaACHU A A3BIKOM U KOMMYHHKaTHBHOﬁ KOMIICTCHTHOCTH. CYTB
U IHUPOKOC HUCIOJIB30BAHUC I/IH(l)OpMaI_II/IOHHLIX TEXHOJIOTUM  3aKIIOYaeTCsI B pa3sBUTHU
KOMMYHHKaTHBHOﬁ KOMIICTCHTHOCTH Yy4YalllUXCsd, MNOAUCPKHBAA POJIb LII/I(I)pOBBIX HHCTPYMCHTOB
" PECYPCOB B COBCPIICHCTBOBAHUU A3BIKOBLIX HABBLIKOB.
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Ha ocHOBe BCECTOPOHHErO aHajIM3a CYIIECTBYIOLIEH JUTEPaTypbl B 3TOM MCCIIEIOBAHUU
ObLIH OIMPCACIICHBI 3(1)(1)CKTI/IBHBIC CTPATCru U METO40JIOTHU, KOTOPBIC UCITOJIB3YHOT TCXHOJIOTUHN JIJI
CO3JIaHMsI WHTEPAaKTUBHOW M YBJIEKATENIbHOW cpeabl oO0ydeHus. IlomydeHHBIE pe3yJbTaThl
CBHUJIETEIILCTBYIOT O TOM, 4TO Ipu 3(PpPeKTHBHOM BHEApPEHHH WH(POPMALMOHHBIE TEXHOJOTHH HE
TOJIBKO MOAACPIKHUBAIOT TPAAULIMUOHHBLIC MCTOABI O6y‘~I€HI/I$I, HO H CHOCO6CTBYIOT COBMCCTHOMY
06yqu1/Ho, PA3BUTHIO KPUTUYCCKOI'O MBIIJICHUA W HABBIKOB O6H_IGHI/I$I B pPCAJIbHBIX YCJIOBHAX,
HEOOXOIMMBIX JUISI yCIIeXa B INI00aTM3UPOBAaHHOM OOIIIECTBE.

KiaroueBble CjJI10Ba: KOMMYHHKATHBHBIC HaBbIKH, I/IH(bOpMaHI/IOHHI)Ie TCEXHOJIOI'UH,
MIPUJIOXKEHHUS JUI1 CMapTPOHOB, OHJIAWH-0MPOC.

EII YKYBUMJIAPHUHT KOMMYHUKATHB KOMIIETEHIUsCUHA
IMAKIVIAHTUPU I AKJIVIA TTAJUKETJIAP EPTAMUJIA

AHHOTAIUS

AXOOpPOT TEXHOJOTUSIIAPUHUHT T€3 CypbaTiapy TAbJIMMHHUHI aCOCHIl BOCUTacUra aijaHau,
allHMKca  TWIHM  ypraHull Ba  KOMMYHUKaTHUB  KOMIIETEHIMS  coxacuzpa.  AxOopoT
TEXHOJIOTHSIJIADUHUHT MOXHMSATH Ba KEHI KYJUIAHWJIMIIM YKYBUMJIAD YpTAacHJa KOMMYHUKATHB
KOMIICTCHUOWAHW PUBOXIAHTUPHUIL, THII KS'/HI/IKMaJ'IapI/IHI/I omupulrga paxKamMjind BoOcCHUTaJIap
Ba PECYPCIApHUHT POJIMHU TabKUUIAIIIUD.

Magxysa agaOuETaapHu Xap TOMOHJIaMa TaX i KWINII OPKAJIK Y0y TaaKUKOT HHTep(hao
Ba KM3UKApIM YKyB MYXUTHHU PUBOKJIAHTHPUII YUYH TE€XHOJIOTUAAH (oiganaHaaural camapaiu
CTpaTerus Ba METOJIOJOTHsUIApHU aHUKJIaiau. TonuiaMmanap yHH KypcaTaauKy, caMapalid aMalra
OLIMPWIITaH/Ia, axXO0OpOT TEXHOJOTHsUIapu HadakaT aHbaHABHHA YKHUTHUIN YCYJUIAPUHU KYIial-
KyBBaT/Iaian, OaJKku Triolaiamrad >xaMusataa myBad(dakusaT KO30HUII Y4yH 3apyp Oynraxn
XaMKOPJIUKIA YpraHuml, TAHKUAWH Gukpirant Ba Pear MymoKOT KOOMIHMSATIIADHHN OCOHJIAIITHPA/IH.

KaauT cy3aap: KOMMyHMKAaTUB KYHUKMaiap, axO0poT TEXHOJOTusuapu, akmuin telefon
WJIOBAJIAPH, OHJIAMH-TAIKUKOT.

Introduction

In today's interconnected world, the ability to communicate effectively across cultures and
languages is more crucia than ever. Communicative competence, which encompasses not only
linguistic proficiency but also the social and contextual aspects of communication, is essentia for
personal and professional success. The advent of information technology has opened new avenues
for language learning, offering innovative tools that can enhance traditional pedagogical approaches.
This article ams to investigate how information technology can help to develop communicative
competence among learners, focusing on the pedagogical implications and practical applications of
digital toolsin language education.

As educators seek to prepare pupils for arapidly evolving in interesting English lessons, the
integration of technology into language teaching becomes imperative. Digital platforms, online
resources, and interactive applications provide opportunities for immersive learning experiences that
foster engagement and collaboration. By examining current trends and methodologies in the use of
information technology for language learning, this study seeksto contribute to the ongoing discourse
on effective teaching practices that align with the needs of 21st-century learners.

Literature Review

The concept of communicative competence was first introduced by linguist Dell Hymesin the
1970s, emphasi zing the importance of context and social factorsin effective communication (Hymes,
1972). Since then, various frameworks have emerged to define and measure communicative
competence, including linguistic, sociolinguistic, discourse, and strategic competencies (Canae
Swain, 1980). As the field of language education has evolved, so too has the understanding of how
technology can play apivotal role in devel oping these competencies.
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Recent studies highlight the effectiveness of technology-enhanced language learning (TELL)
in promoting communicative competence. For instance, Chapelle (2003) argues that technology can
provide authentic contexts for language use, allowing learners to practice communication skills in
meaningful ways. Moreover, research by Godwin-Jones (2018) emphasizes the potential of mobile
applicationsand social mediaplatformsto facilitate peer interaction and collaborative learning, which
are essential components of communicative competence.

Additionally, the use of multimedia resources-such as videos, podcasts, and interactive
software-has been shown to engage learners and improve their listening and speaking skills
(Stockwell Hubbard, 2013). These resources not only cater to diverse learning styles but also
encourage learners to take an active role in their education. Furthermore, the integration of
gamification elements in language learning applications has proven effective in motivating students
and enhancing their communicative abilities (Deterding et al., 2011).

Despite the promising benefits of integrating information technology into language education,
challenges remain. Issues such as unequal access to technology, varying levels of digita literacy
among learners, and the need for teacher training are critical factors that must be addressed (Gonzalez-
Lloret Ortega, 2014). As this literature review demonstrates, while information technology presents
significant opportunities for developing communicative competence, its successful implementation
requires careful consideration of pedagogical strategies and learner needs.

Methods

This study followed by the earliest proponents of utilizing technology for language learning
was Robert Taylor, who, in the 1980s, explored the potential of computer-assisted language |earning
(CALL) as a means to enhance communicative skills. Taylor's research emphasized the importance
of interactive software that allowed learners to engage in authentic communication scenarios, laying
the groundwork for future developmentsin the field.

Following Taylor, notable contributions from scholars such as Warschauer (1996) further
established the significance of IT in fostering communicative competence. Warschauer's work
highlighted how computer-mediated communication (CMC) could facilitate rea-time interaction
among learners, promoting collaborative learning experiences that mirror authentic language use.
This early recognition of technology's role in language acquisition set the stage for subsequent
research exploring various digital tools and platforms, including multimedia resources, online
discussion forums, and social media applications.

Process

For current research an appropriate school and grade were chosen. During a week the
background knowledge of pupils of experimental and control groups were studied and organized
several communicative activities such as “Choose and speak”, “Excellent ideas showcase”, “Ask and
answer”. The next step was conducting surveys for both, teachers and pupils of.

Firgt, survey with pupilswas held. Thetarget school was Steam Plaza private school. 16 pupils
of 4" B and 15 pupils of 4" A participated in the survey. The survey consisted of six essential
guestions about their communicative competence and a usage of modern gadgets during the lessons.
The second step was teachers’ survey as an online quiz form in Google Docs. The quiz included 10
guestions about pupil’s IT literacy and possessing of smart gadget conditions.

Two mentioned procedure took four weeks, started in November, 13 and ended in
December, 5.

Tools

In the research study several tools were used. After identifying the background knowledge of
pupils’ surveys materials were distributed and analyzed.

To check the teacher's opinions the teachers were asked to participate in online quiz and submit their
answers.



TADOIOOT VA INNOVATSTYALAR JURNALT | KYPHAN WCCAEQOBAHA 1 HHOBALU | JOURNAL OF RESEARCH AND INNOVATIONS

Link

is

Nel| 2825

provided:

https://docs.google.com/forms/d/e/1FA I pQL Sdiwag4jNShrljPb5xWY RmlIPypY Ur9P03X cOltzhzla

N2U-OQ/viewform?usp=sf link

To find out the pupils’ perceptions and opinions about the usage of the visuals and multimedia
paper-based questions were used.

Essential questions were given to pupils and teachers, results were analyzed.

Some evidences from pupils’ survey:

Analyzing data
In the study, the data was analyzed by comparing general background knowledge of English
and survey results of both groups, and teachers’ answers were given in the bar, pie chart form.

Results (4" B)

Owning smartphones | Difficulty with | Difficulty with | The best skill
writing writing

10% 50% (Grammar) 20% Speaking 40%

Results (4" A)

Owning Difficulty with writing | Difficulty with speaking | The best sKill

smartphones

30% 80% 70% Reading 40%

(Grammar/V ocabulary)
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TADQIO0T VA INNOVATSIYALAR JURNALI | XVPHAN WCCAES,0BAHIA Ut MHHOBALAW | JOURNAL OF RESEARCH AND INNOVATIONS Ne 1| 2625

Results (Teacher Survey)
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From given pie chart one can easily notice that 80 90 percent of pupil’s own smartphonesin
5 schools from ten. The highlighted point is that there is only (10 %) one school which each pupil has

got own phone.
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This chart indicates that pupils IT literacy is good with 60%.
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This pie chart showsthe result of the survey question about internet speed. The option "Good"
dominates with 50% and the " Best " points out only 10 %
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Are you 1) ot v Jienn i prnas
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Babbile appes?

This pie chart reveals the familiarity of teachers with modern apps which is very handy foe
communicative skills. 60% present of teachers do not know about Duolingua and Babbl e apps.

How can you 1) Mooepomes i s prans s
FOte your
Seking Sedal

According to the pie chart 50 percent of teachers’ speaking skill is excellent and 50% of them
have got B2 level speaking skill.

Teachers highlighted that communicative skills are common with 7" to 9" grades with 50%
and less familiar grades are 10" and 11™ grades with only 10 %.

Discussion

The findings of this research highlight the chalenges and opportunities presented
by integrating smart gadgets into the educational environment, specifically in enhancing learners
communicative competence. The study focused on two groups of 4th-grade students. the control
group (4th A) and the experimental group (4th B). While the intent was to utilize smartphones and
relevant applications to support speaking and writing lessons, both groups ultimately faced the
limitation of not being provided with personal devices.

This lack of access to smartphones for both groups raises significant implications for
our understanding of how technology can be leveraged in language learning. In the experimental
group, where the expectation was to integrate smart gadgets actively into the curriculum, the absence
of these tools may have hindered the potential benefits that could have been derived from their use.
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Research suggests that when students have access to technology, they are more engaged and
can utilize various applications to practice language skills in dynamic and interactive ways
(Kukulska-Hulme, 2009).

Conversely, the control group also faced smilar limitations, which allowed for a more
balanced comparison between traditional teaching methods and those that incorporate technology.
The resultsindicate that while both groups devel oped their communicative competence, the methods
employed in the absence of smart gadgets may have led to different learning experiences. This
scenario emphasizes the importance of instructional strategies and teacher facilitation in promoting
language skills, even when technological resources are limited.

Conclusion

To conclude, the study analyzed the effectiveness of communicative skills via IT:
smartphones and apps of young learnersin central part of Namangan.

The findings indicated learners have lack of IT tools such as smart phones to use during
English lessons, especially for improving speaking and writing skills. This one may have several
reasonsincluding their young age and financial conditionsaswell. Smart phone appsare not available
in the school for each pupil and it led to the failure of the research.

The recommendation for English language teachers can be to use another IT tools such as
smart board, speaker, TV and PC which the school owns.
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