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TEACHING READING AND WRITING
TO ADULT LEARNERS

ANNOTATION

The teaching of literacy, especially reading, to adults using research-based information. This
article discusses literacy as the mastery of graphics technology. Reading and writing are foundational
skills that empower individuals to communicate, learn, and participate fully in society. For adults
who face challenges in these areas, mastering these skills can be transformative. This work permits
literates to generate and access massive collections of knowledge; to analyze and synthesize discrete
information into coherent bodies of knowledge; and to perform complex procedures with accuracy
and efficiency.

Key words: teaching of literacy, research-based information, foundational skills,
transformative, massive collections, discrete information, coherent bodies.

VOYAGA YETGAN TALABALAR UCHUN
O’QISH VA YOZISHNI O’RGANISH

ANNOTATSIYA

Yoshi Kkattalarga bilan o’gish va yozish savodxonlikni o’rgatish, aynigsa o’qishni
o’rgatish tadgigotga asos bo’la oladigan ma’lumot hisoblanadi. Ushbu maqolada o’qish va yozish
savodxonlik grafik texnologiyasini egallash hagida ma’lumot beriladi. O’qish va yozish insonlarga
mulogot qilish, o’rganish va jamiyatda to’lig ishtirok etish imkonini beradigan asosiy
ko’nikmalardandir. Ushbu sohalarda giyinchiliklarga duch kelgan yoshi Kkattalar uchun
bu ko’nikmalarni o’zlashtirish biroz murakkab va o’zgaruvchan bo’lishi mumkin. Bu maqolada
0’gish va yozish savodxonligi bilan shug’ullanayotgan yoshi kattalar uchun qulay va foydali bo’Igan
ko’nikmalar to’plamlarini yaratish va ulardan foydalanish imkonini, shu bilan birga diskret
axborotni izchil tahlil gilish va sintez gilish va murakkab protseduralarni anig va samarali bajarish
imkoniyatlari ko’rib chigiladi.

Kalit so’zlar: savodxonlikni o’rgatish, tadgigotga asoslangan ma’lumotlar, asosiy
ko’nikmalari, transformativ, massiv to’plamlar, diskret ma’lumotlar, izchil jismlar.
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OBYYEHME YTEHUIO U ITMCBMY
JJI51 B3POCJIBIX YYALIIUXCA

AHHOTAIUA

OOydeHue B3pOCIbIX I'PaMOTHOCTH, OCOOEHHO YTEHHUIO, C HUCIIOJIb30BAHUEM HH(pOpMaIuy,
OCHOBaHHOW Ha uccienoBaHUsAX. B aHHON cTaThe paccMaTpuBaeTCs TPaMOTHOCTh KakK BiaJieHUE
rpadu4ecKoil TeXHUKOH. UTeHNe W MUCHMO SIBIISIFOTCS OCHOBOIOJIAraIOMIMMU HABBIKAMHU, KOTOPHIE
MO3BOJISIIOT JIFOJSIM OOIIATHCS, YYUTHCS W TOJHOLIEHHO Y4YacTBOBAaTh B JKM3HU oOmectBa. s
B3POCIIBIX, KOTOPbIE CTAJIKUBAIOTCS C IPOOJIEeMaMH B 3TUX 00JACTsIX, OBJIAJIEHUE ITUMU HAaBbIKAMU
MOXXET HMMEThb pellaroliee 3HadeHwe. OTa paboTa MO3BOJSET TI'PaMOTHBIM JIIOJSM CO31aBaTh
U TOJdy4yaTb JOCTYIl K OrPOMHBIM KOJUIEKIMSM 3HAHWW; aHAIU3UpOBAaThb U CHUHTE3UPOBATH
JTUCKPETHYI0 HMH(OPMALMIO B CBSI3HBIE MAacCHBbI 3HAHWN; U BBINOJHATH CJIOKHBIE MPOILETYpPbI
C TOYHOCTBIO U 3PPEKTUBHOCTHIO.

KuoueBsble ciioBa: o0yueHrne rpaMOTHOCTH, HAYYHO-000CHOBaHHAasI HH(MOpMaIus, 6a30BbIe
HaBbIKHU, TpaHc(hOpMallvs, MaCCUBHbIE KOJIJIEKIIUH, TUCKPETHAsI HHPOpMAIHs, CBSI3HbIE Tela.

Like the teaching of reading to children, the teaching of reading to adults has many
controversies. The same debates rage about the "whole language approach™ versus the "word
recognition™, "decoding”, or "phonics"” approach in the field of adult reading as in the teaching of
reading to children®®. Additionally, there are debates about the purposes of teaching adults to read,
generally framed in the larger context of teaching literacy. Some argue for literacy for
"empowerment,” "giving voice,” or stimulating “critical awareness” while eschewing
reading (literacy) instruction that is "technical,” that is, aimed at teaching reading "merely"
as a cognitive task [1].

Teaching reading and writing to adult learners involves tailored strategies that acknowledge
their unique needs and experiences. Here are some effective approaches for educators aiming
to unlock literacy in adult students:

- Understanding Individual Needs: Every adult learner comes with a distinct set
of experiences, strengths, and challenges. Understanding their backgrounds, literacy levels, and goals
is crucial in developing personalized learning plans. Some learners may have basic reading skills but
struggle with comprehension, while others might require starting from scratch. Assessments,
interviews, and observations can help educators tailor their teaching methods accordingly.

- Creating a Supportive Environment: Creating a supportive and encouraging classroom
environment is paramount. Many adult learners might have had negative experiences with education
in the past, leading to insecurity or fear of failure. Establishing a safe space where mistakes are viewed
as learning opportunities can boost confidence and motivation.

- Utilizing Multisensory Approaches: Engaging multiple senses can enhance learning.
Incorporating visual aids, auditory tools, hands-on activities, and interactive exercises helps cater
to various learning styles. For instance, using visual cues like charts, graphs, and illustrations can
reinforce understanding, especially for those with visual learning preferences.

- Contextualizing Learning: Relating reading and writing tasks to real-life situations fosters
relevance and practical application. Utilizing materials such as newspapers, job applications,
or everyday texts allows learners to connect their learning directly to their lives. This contextual
approach not only enhances understanding but also increases motivation.

- Implementing Phonics and Vocabulary Building: For those starting from the basics, phonics
instruction forms a crucial foundation. Teaching letter-sound relationships and decoding strategies
enables learners to tackle unfamiliar words. Building vocabulary through varied activities such
as word games, contextual reading, and vocabulary journals strengthens language skills
and comprehension.
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- Emphasizing Reading Comprehension Strategies: Reading isn’t just about decoding words;
understanding content is equally important. Teaching comprehension strategies like summarizing,
predicting, questioning, and making connections aids in deeper understanding. Encouraging
discussions and reflections on reading material enhances critical thinking and analysis.

- Providing Ongoing Support and Feedback: Continuous support and constructive feedback
are vital for adult learners. Regular check-ins, individualized feedback, and tracking progress foster
a sense of accomplishment and motivation. Encouraging peer support and mentoring can also create
a supportive learning community.

- Incorporating Technology: In today’s digital age, leveraging technology can be highly
effective. Utilizing educational apps, online resources, and interactive tools can supplement
traditional teaching methods. Incorporating technology aligns with real-world literacy demands
and can engage tech-savvy learners.

Consider that adults who are learning to read enter into the instructional setting with some
considerable past history of learning. They have the capacity to learn and to problem solve in real
world settings of more or less complexity. They have a knowledge base that includes the English
language, both lexicon and syntax and the pragmatics of use of the language. Their lexical/semantic
knowledge may be limited in relation to more literate age peers, though most will have been through
several years of formal education [4].

Most adult reading learners in our literate society already possess some knowledge
of the functional uses of written language and other graphic devices such as books,
forms, bus schedules and so forth. But they may need to develop this understanding in greater breadth
and depth. Greater "breadth” means that the more tasks a person can perform in various domains
of knowledge involving the use of graphics technology and symbolic systems the more "generally
literate” the person is. Greater "depth™ means that the person can perform a literacy task or a set of
literacy tasks more efficiently and with better quality at one time than at an earlier time. Most of the
adults encountered in adult basic education programs will have much practical knowledge of the
world.

It is particularly advantageous to teach reading by introducing learners to writing.
This is a useful way of further clarifying the fact that the alphabet is a graphic technology
for representing spoken language. In writing, ideas are first expressed (encoded) in spoken form and
then recoded into written form. This emphasizes the importance of meaning in reading by helping
learners understand that just as in writing, wherein one starts with meaning, in reading one aims
to end up with meaning [2].

The importance of meaning in both writing and reading can be introduced by first having
students represent their thoughts in a non-language-based graphics technology - pictures. For
instance, a learner may be asked to draw a picture illustrating the sentence, "The car stopped at the
crosswalk." This teaches that' meanings, thoughts, or, more generally, knowledge comes first, and
knowledge? can be represented using graphics technology. This understanding can be extended to
explain that, just as drawings may represent knowledge expressed in the spoken language, the written
language is a form of "drawing" that can represent the spoken language [3].

By thinking of writing and reading together as the use of graphics technology for producing
and communicating knowledge (meaning), the issue of whether reading is best thought of
as a "bottom-up" or a "top-down" process is addressed!?. Clearly, in writing, the goal is always
to construct and communicate knowledge, and that entails the formulation of a plan for
communicating and the possession of knowledge that can be represented first in the spoken language
and then in the written language*. Thus, the representation process proceeds from the "top-down."
But just as one cannot comprehend spoken language without attending to what is being said, one
cannot comprehend the written language without first looking at the graphic display, and therefore
reading entails processing that is "bottom-up."
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It may be important to teach the adult new reader that the goal of reading is to use the written
word to construct meaning, as in some of the "whole language™ approaches.

This may be necessary because the attention needed to learn the written code may cause the
learner to concentrate so much on the decoding process that insufficient attention is given to trying
to understand the message.

Teaching reading and writing to adults is a rewarding endeavor that requires patience,
empathy, and tailored strategies. Empowering adults with strong literacy skills not only enhances
their personal and professional lives but also contributes to their overall confidence and well-being.
By employing diverse and adaptive teaching methods, educators can unlock the doors to literacy and
open new pathways for adult learners.
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