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ABSTRACT

The purpose of this study is to identify the theoretical foundations and practical approaches for
organizing effective cooperation among parents, families, and the community in primary
education. The research is based on the analysis of pedagogical literature and comparative
examination of modern and traditional forms of parent-school interaction. The study applies
a qualitative approach, including theoretical generalization and systematization of existing
practices. The findings demonstrate that effective cooperation enhances students’ academic
performance, social activity, and personal development. Modern interactive methods, combined
with traditional forms of engagement, significantly improve parental involvement and pedagogical
culture. The study also identifies communication between teachers and parents as a key factor
influencing the effectiveness of collaboration. The conclusion emphasizes that systematic,
continuous, and well-structured cooperation among schools, families, and communities is essential
for improving the quality of primary education and fostering well-rounded student development.

IPPEKTUBHbBIE CIIOCObbI OPTAHU3ALIUU
COTPYJHUYECTBA POJAUTEJIEHW, CEMbU U COOBIIECTBA
B HAYAJIbBHOM OBPA3OBAHUU

Knioueswie cnoea:
COmpyOHUYECNBO WKOIbL U
pooumenetl, HayaIbHOE
obpasosanue, yuacmue
pooumeneti, napmHépcmeo
cembl, WKObL U
coobujecmea,
neoazocuyeckas
KOMMYHUKAYUA,
UHmMepaKmugHvle Menmoobl
06yuenus, pasgumue
yuawuxcs, 3¢pgpekmugHocmo
00pazo8anus.

AHHOTALUA

Lens qaHHOrO MCCIEIOBAHMS 3aKIIIOUACTCS B BBISIBICHUH TEOPETHYECKUX OCHOB M MPAKTHYECKHX
MOJXOZO0B K opraHu3aiuu 3(p(GEeKTHBHOIO COTPYIHHYECTBA MEXAY POAUTEISIMH, CEMBbEH
U cooOIIecTBOM B HayajdbHOM oOpa3oBaHuH. lccienoBaHue OCHOBAaHO Ha —aHAIM3e
MeIaror4eckoi JIUTepaTypbl U CPABHUTEIILHOM PACCMOTPEHHH COBPEMEHHBIX U TPaAULIMOHHBIX
($hopM B3aMMOACHCTBHUS IIKOJBI M poauTesicii. B paboTe mpuMeEHSETCS KauyeCTBEHHBIHM MOIXO,
BKIIIOUAIOLIMH TEOpeTHYecKoe O0OOIIeHHEe W CHUCTEeMAaTHU3alMI0 CYIIECTBYIOIIHX IPAKTHK.
Pesynbrartel MCCIICZIOBAHUS MOKA3bIBAIOT, YTO 3((EKTHBHOE COTPYIHHYECTBO CIIOCOOCTBYET
MOBBILICHUIO aKaJEMHYECKOW YCIIEBAEMOCTH Y4YAIlMXCs, HX COLHMANbHOH aKTHBHOCTH
U JMYHOCTHOrO pa3Buthsi. COBpPEMEHHbIE HHTEPAaKTUBHbIE METOABI B  COYETaHHU
C TpaJUIMOHHBIMH (OpMaMHU B3aMMOCIHCTBHS 3HAYMTEIILHO IIOBBIMIAIOT BOBJICYEHHOCTD
poaMTeneld M WX IMEAaroruYecKylo KyJlbTypy. B HCCIeIOBaHMM TakXKe YCTAHOBICHO, YTO
KOMMYHUKALMS MEXIy YIUTEIIMU U POJUTEISIMH SIBISIETCS KIIIOUEBBIM (PaKTOPOM, BIUSIFOLIMM
Ha pe3yJbTaTUBHOCTh COTPYAHUYECTBA. B 3aKIrOYeHHWH NOAYEPKHMBACTCS, YTO CHCTEMHOE,
HENpPEphIBHOE M XOPOIIO OPraHU30BAHHOE B3aMMOJCHCTBHE MEXIy IIKOJOH, CEeMbEHR
U COOOIIECTBOM HKMEET pelIaloliee 3HAueHHWe JUIl MOBBIIMICHUS KadeCTBa HAYaIbHOTO
obpa3oBanust ¥ GOPMHUPOBAHHS BCECTOPOHHE PA3BUTOM JIMYHOCTH Y4aIerocsl.

Organizing parent—school cooperation in primary education constitutes one of the most pertinent
directions of the contemporary pedagogical process. First, the foundations of young learners’ social,
emotional, and intellectual development are primarily established within the family. Second, close
interaction with the school and the broader community significantly contributes to the effective
development of children’s creative potential. Therefore, it is essential to actively involve parents in
the educational process and to establish constructive and continuous cooperation with them. Effective
collaboration with parents represents a crucial component of primary education. In the contemporary
context, modern approaches to cooperation extend beyond the confines of the school or classroom
and encompass close interaction with the local community (mahalla) in which students reside, as well
as with the professional environments of parents.
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This approach facilitates the effective organization of the teaching and learning process by taking
into account students’ individual characteristics, family conditions, and educational needs. At present,
pedagogical practice is evolving beyond traditional formats such as meetings, seminars, and
consultations, incorporating interactive sessions, project-based activities, training programs, and
modern technologies to actively engage parents in the educational process. This development, on the
one hand, fosters students’ independent thinking and creative approaches, and on the other hand,
enhances parents’ pedagogical culture. Moreover, the involvement of community resources—such as
libraries, cultural centers, non-governmental organizations, and public associations—in organizing
parent—school cooperation further enriches children’s creative and cognitive development. Thus, the
implementation of modern approaches to organizing parent—school cooperation in primary education
not only improves the quality of education but also contributes to shaping children as independent,
creative, and innovative individuals. The relevance of this study is determined by the insufficient
development of family—school-community cooperation in primary education. Therefore, establishing
effective collaboration among parents, families, and the community, as well as improving its forms
and methods, is of significant scientific and pedagogical importance.

LITERATURE REVIEW AND METHODOLOGY

The issue of organizing cooperation among parents, families, and society in primary education
occupies a central place in pedagogical science. In this regard, the work “Pedagogy” (1988) by Yuri
Konstantinovich Babansky is considered one of the key theoretical sources. This work systematically
examines the optimization of the educational process, the enhancement of its effectiveness, and the
comprehensive development of the learner’s personality. Babansky pays particular attention to the
interrelationship between the teacher, the student, and the social environment in ensuring educational
effectiveness. According to him, the educational process yields high results only when it is organized
not solely within the classroom but also in close connection with the broader social environment—
namely, the family and society [1]. From this perspective, parental involvement in the pedagogical
process and the establishment of continuous cooperation with them constitute essential conditions for
optimizing education. Ensuring that primary school students become active participants in social
relations requires the successful assimilation of social and legal norms. It is well established that
interpersonal interactions are regulated by specific social and legal standards. In many cases,
relationships governed by such norms also reflect the cultural level of individuals. A person’s general
culture is manifested in their behavior in public places, attendance at cultural institutions, use of
public catering services, engagement with public transportation, and adherence to traffic regulations.
Therefore, introducing children to relevant social and legal norms within families, preschool
institutions, and general secondary schools, as well as developing their ability to comply with these
norms, should be regarded as one of the key pedagogical tasks [2]. American researcher Joyce Epstein
classifies parental involvement in education into six principal types. According to her, effective
cooperation with parents contributes to improved academic achievement, strengthened discipline, and
enhanced social activity among students. She emphasizes the strong interconnection between school,
family, and community as a fundamental factor in educational effectiveness [3]. The renowned
educator John Dewey conceptualizes education as a social process and highlights the significant role
of society and the family in students’ development [4]. In his view, education should not be confined
to the school environment but must be integrated with real-life experiences. British scholar Charles
Desforges has empirically demonstrated that parental involvement in children’s education has a direct
impact on academic outcomes [5]. He emphasizes that parental support and the home learning
environment are decisive factors in a child’s success. Furthermore, American educator Anne T.
Henderson, in her research, underscores that strengthening cooperation with parents significantly
improves students’ motivation, attendance, and overall development [6]. She substantiates the
necessity of developing school-family partnerships as a strategic direction in education. Research
Obijective. The aim of this study is to identify the theoretical foundations and practical methods for
effectively organizing cooperation among parents, families, and society in primary education, and,
on this basis, to develop proposals and recommendations that enhance students’ academic
achievement, social activity, and personal development.
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DISCUSSION AND CONCLUSION

As a pedagogical category, cooperation implies interaction, goal-oriented joint activity, and the
distribution of responsibilities [7]. Collaboration between general education institutions and students’
families primarily involves establishing relationships based on shared goals and mutually agreed
conditions. The effectiveness of cooperation with parents largely depends on the forms and methods
of activities provided by the school. The choice of a cooperation model is determined by the
institution and adapted according to specific objectives, parents’ interests and needs, and the level of
community development. The main forms of group and collective cooperation include:

— Parent meetings at school and classroom levels;

— Organization of school events and cultural programs;

— Open house days, thematic conferences of parent committees, and close collaborative

initiatives;

— Engagement with parents’ creative groups and question-and-answer sessions;

— Group consultations;

— Involvement of parents in meetings with school administration and teaching staff;

— Educational lectures for parents;

— Seminars, training sessions, educational films, and subsequent discussions;

— Activities within the framework of the “School for Parents.”

Forms of collaboration between general education institutions and families are classified into
traditional and non-traditional types. Traditional forms are widely used across schools and have been
validated through long-term practice [8]. These include:

Parent meetings;

— Lectures for parents;

— Pedagogical discussions with parents;

- Home visits;

- Joint organization of events;

— Individual and group consultations;

—  Written communication with parents;

— Individual meetings, among others.

Non-traditional forms represent contemporary approaches to engaging families. These methods
enable teachers to provide practical support to parents in fostering their children’s education and
upbringing. Modern parents are informed, active, and capable of consciously monitoring their
children’s development; therefore, educators should employ interactive and innovative methods to
engage them effectively. Cooperation between the family and the school constitutes a continuous
process throughout the educational trajectory. Several key steps can be identified for fostering a
positive school environment: promoting regular communication between teachers and families,
demonstrating mutual respect, cultivating a culture of care and cooperation within the community,
actively involving parents in school activities, consistently prioritizing students’ best interests, and
establishing constructive developmental directions [9].

2. Edited Version in Original Language (Academic Refinement)

(Text preserved in original language and script, professionally edited)

Organizing parent—school cooperation in primary education represents one of the most akryan
directions of the modern pedagogical process. First, the foundation of young learners’ social,
emotional, and intellectual development is primarily formed within the family. Second, close
interaction with the school and the wider community significantly contributes to the effective
development of children’s creative potential. Therefore, it is essential to actively involve parents in
the educational process and establish constructive and continuous cooperation with them. Effective
collaboration with parents constitutes an important component of the primary education process. In
contemporary conditions, modern approaches to cooperation extend beyond the school or classroom
and include close interaction with the local community (mahalla) where students live, as well as with
the workplace environments of parents.
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This approach ensures the effective organization of the teaching and learning process by taking
into account students’ individual characteristics, family conditions, and educational needs. Currently,
pedagogical practice is evolving beyond traditional formats such as meetings, seminars, and
consultations by incorporating interactive sessions, project-based activities, training programs, and
modern technologies to actively engage parents in the educational process. This development, on the
one hand, promotes students’ independent thinking and creative approaches, and on the other hand,
enhances parents’ pedagogical culture. Furthermore, the involvement of community resources—such
as libraries, cultural centers, non-governmental and public organizations—in organizing parent—school
cooperation further enriches children’s creative and cognitive development. Thus, the organization
of parent—school cooperation in primary education through modern approaches not only improves the
quality of education but also contributes to shaping children as independent, creative, and innovative
individuals. The relevance of the topic is o0ycnoBiaeHa HegocTaTOuHOM pa3zpaboTaHHOCTHIO family—
school-community cooperation in primary education. Therefore, establishing effective collaboration
among parents, families, and the community, as well as improving its forms and methods, is of
significant scientific and pedagogical importance.

In addition, engaging parents in meetings aimed at sharing information about students’ strengths,
weaknesses, and instructional strategies is of critical importance. However, one of the principal
challenges in ensuring effective collaboration lies in the proper organization of communication
between teachers and parents. Communication breakdowns frequently occur due to teachers’ use of
specialized pedagogical terminology that may not be readily understood by parents. Therefore, at the
outset of discussions, educators should clearly explain relevant terms and concepts in order to prevent
misunderstandings. Teachers must also actively listen to parents and take their perspectives into
account. Such an approach contributes to improving students’ developmental outcomes. For instance,
if a student demonstrates difficulties in working with software, the issue may be addressed by
focusing on the development of keyboarding skills. Through constructive dialogue and mutual
respect, parents, teachers, and specialists can collaboratively identify the child’s needs, develop
appropriate solutions, and prevent potential conflicts.

Contemporary parent—school cooperation is implemented through the following key methods:

— Individual work and home visits — The class teacher becomes acquainted with the student’s
living conditions, parental approaches to upbringing, and socio-economic circumstances,
thereby gaining a comprehensive understanding of the family environment.

— School-based meetings — Through extracurricular meetings, consultations, and lectures,
parents are provided with pedagogical and psychological knowledge to support their child’s
development.

- Class meetings and group work — Organized according to a structured plan, these sessions
enable parents to discuss students’ behavior, academic performance, and social activity [10].

- Conversations and lectures — Parents are introduced to best educational practices, equipped
with pedagogical competencies, and encouraged to participate actively in their children’s
upbringing.

— Question-and-answer sessions and conferences — Interactive discussions create
opportunities for exchanging views on educational issues, such as preparing young people for
professional life or fostering moral development within the family.

- Parent universities and systematic initiatives — Educational institutions organize “parent
universities” to familiarize parents with pedagogical literature, disseminate the experiences of
active parents, and conduct thematic oral sessions such as “Parents, This is for You” [11].

Modern approaches enable educators to employ diverse models of collaborative activity, including
listening, writing, task completion, motivation assessment, support for participant initiatives, and
reflective practices in joint activities. Effective organization of cooperation among parents, families,
and society in primary education represents one of the central priorities of contemporary education
systems. Such collaboration enhances the teaching and learning process and ensures the
comprehensive personal, social, and intellectual development of students. Systematic, consistent, and
goal-oriented cooperation serves as a significant factor in improving the quality of education.

..‘! FAKTOR www.imfaktor.com | 6
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The findings of this study demonstrate that active collaboration with parents, families, and the
community has a positive impact on students’ social engagement, independent thinking, sense of
responsibility, and communication skills. The implementation of cooperation through interactive
methods, extracurricular activities, training programs, and social projects increases student
motivation and strengthens the overall effectiveness of the educational process. This approach is
essential for fostering well-rounded individuals in primary education.

CONCLUSION

The study has demonstrated that the effective organization of cooperation among parents, families,
and the community in primary education constitutes a fundamental condition for enhancing the
quality and outcomes of the educational process. The analysis confirms that the child’s development
is shaped not only within the institutional framework of the school but also through continuous
interaction with the family and the broader social environment. In this regard, the integration of these
three components—school, family, and community—ensures a holistic approach to students’ social,
emotional, and intellectual development.

The findings highlight that modern approaches to parent—school cooperation significantly expand
beyond traditional forms of interaction. The incorporation of interactive methods, project-based
activities, training sessions, and the use of modern technologies contributes to increasing parental
involvement and strengthening their pedagogical competence. At the same time, the engagement of
community resources, including cultural and social institutions, enriches the educational environment
and creates additional opportunities for students’ creative and cognitive growth. Such a
multidimensional approach allows for a more individualized organization of the educational process,
taking into account students’ needs, family contexts, and social conditions.

Particular importance is attached to the quality of communication between teachers and parents.
The study demonstrates that ineffective communication, often caused by the use of specialized
terminology without proper explanation, may hinder cooperation. Conversely, the establishment of
clear, accessible, and respectful dialogue, combined with active listening and mutual understanding,
contributes to identifying students’ needs more accurately and to developing appropriate pedagogical
solutions. The continuity and systematic nature of cooperation throughout the educational process
further enhance its effectiveness and sustainability.

The research also confirms that the use of both traditional and non-traditional forms of
collaboration allows educational institutions to respond flexibly to the diverse expectations and
capacities of parents. Individual work, home visits, group consultations, and structured meetings,
alongside innovative formats such as interactive sessions and ‘“parent universities,” create a
comprehensive system of engagement that supports both students and their families.

Based on the findings of the study, it is proposed to ensure the systematic organization of
cooperation among schools, families, and the community through the consistent implementation of
both traditional and modern forms of interaction, with particular emphasis on interactive and practice-
oriented methods. It is further recommended to strengthen the communicative competence of teachers
by promoting the use of clear and accessible language in interactions with parents and by fostering a
culture of active listening and mutual respect. In addition, it is necessary to expand the involvement
of community resources in the educational process, thereby creating a supportive environment for
students’ development. Finally, it is essential to maintain the continuity of cooperation throughout
the entire period of schooling, ensuring that all stakeholders remain actively engaged in supporting
the child’s educational and personal growth.

Overall, the effective integration of parents, families, and the community into the primary
education process represents a strategic direction for improving educational quality and fostering the
development of independent, socially active, and creative individuals.
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EDITORIAL REVIEW

The article under consideration addresses the issue of organizing effective cooperation among
parents, families, and the community in primary education, which remains a highly relevant topic
within contemporary pedagogical research. The author situates the study within the broader context
of educational modernization, emphasizing the need to move beyond traditional forms of interaction
toward more integrated and interactive approaches. The problem is formulated clearly and reflects
current challenges in ensuring holistic child development through coordinated efforts of key social
institutions. From the standpoint of scientific novelty, the article demonstrates a systematic attempt
to conceptualize parent—school-community cooperation as a unified and continuous pedagogical
process. While the theoretical foundations draw on well-established scholars such as Babansky,
Epstein, and Dewey, the novelty lies in the integrative interpretation of their ideas within the specific
framework of primary education and in the emphasis on combining traditional and modern methods
of cooperation. The inclusion of community structures, particularly the local context (mahalla),
further contributes to the contextual relevance of the study. The relevance of the research is beyond
doubt, as it addresses the insufficient development of cooperation mechanisms among educational
stakeholders, which remains a persistent issue in many educational systems. The article convincingly
argues that effective collaboration directly influences students’ academic performance, social
activity, and personal development. In this regard, the topic aligns with contemporary educational
priorities focused on inclusivity, partnership, and learner-centered approaches.

The practical significance of the study is reflected in the detailed description of forms and methods
of cooperation, including both traditional (meetings, consultations, home visits) and non-traditional
(interactive sessions, parent universities, project-based activities) approaches. These elements
provide educators with concrete strategies that can be implemented in real educational settings,
thereby enhancing the applicability of the research. In terms of methodology, the study is based on
qualitative analysis, including the examination of pedagogical literature and the systematization of
existing practices. While this approach is appropriate for the stated objectives, the article would
benefit from a more explicit methodological framework, including clearer specification of research
procedures and criteria for analysis. The absence of empirical data or case studies somewhat limits
the depth of validation of the proposed conclusions, although the theoretical arguments are logically
consistent and supported by authoritative sources. Among the strengths of the article are its coherent
structure, clarity of argumentation, and integration of classical and modern pedagogical perspectives.
The language is generally consistent with academic standards, and the discussion effectively
synthesizes theoretical and practical aspects of the topic. However, certain limitations should be
noted, including the lack of empirical verification, occasional generalization of conclusions, and
insufficient differentiation between specific contexts of application. In conclusion, the article
represents a well-structured and relevant contribution to the field of pedagogy. Despite some
methodological limitations, its theoretical coherence and practical orientation justify its publication.
It is recommended that the article be accepted for publication in a scientific journal, subject to minor
revisions aimed at strengthening the methodological section and clarifying certain analytical aspects.
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